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Abstract

Through a case comparison of the third grade schedule Chinese and Czech rural primary
schools, it was found that there is a significant gap between compulsory education
in China compared to the Czech Republic in terms of school work, pupils’ free time,
extracurricular activities, the rationality of scheduling or timetabling arrangements,
inclusive education, etc. This suggests that schooling should start with fewer courses
and lessons to reduce the academic burden; cultivate morality education from daily
activities; ability training could reform university education resource utilization, and
improve the convenience of education service; it should actively expand the autonomy
of places and schools to improve quality; inclusive education should be implemented
to ensure the rights of children with special educational needs.

Keywords: basic education, rural school in China and Czech Republic, class schedule,
comparison and revelation.
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Srovnani rozvrhu treti tfidy na venkovskych zakladnich
$kolach v Ciné a Ceské republice

Abstrakt

Prostfednictvim pripadové studie tietich tfid ¢inskych a ceskych venkovskych zaklad-
nich kol bylo zjisténo, e ve srovnani s Ceskou republikou existuji v ¢inskych $kolach
znacné rozdily, pokud jde o Skolni préci, volny ¢as a mimoskolni aktivity zakd, racio-
nalni rozvrh véetné inkluzivniho vzdélavani atd. Vyzkum naznacuje, Zze bychom snizit
pocet vyucovacich hodin a akademickou zatéz; kultivovat moraini vychovu vychazejici
z kazdodennich cinnosti; trénink schopnosti by mél reformovat vyuzivani zdroja vyso-
koskolského vzdélavani a zlepSovat uroven komfortu vzdéldvacich sluzeb; méla by se
aktivné rozsifovat autonomie a kvalita zlepsovat podnika a skol, mélo by byt zavedeno
inkluzivni vzdélavani k zajisténi prav déti se specidlnimi vzdélavacimi potiebami.

Kli¢ova slova: zakladni vzdélani, venkovska $kola v Ciné a Ceské republice, rozvrh,
srovnani a zjisténi.
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Introduction

The Czech Republic is a landlocked country in central Europe with a strong European
culture. As the inventor of the class teaching system and the birthplace of Comenius,
the founder of modern Western education theory, Czech education has a long his-
tory. In 2007, the Czech Republic launched basic education reform, comprehensively
reforming the education system, education content and teaching methods used for
decades (OECD, 2013). Although the reform was controversial at the beginning, after
ten years of implementation and development, Czech basic education has achieved an
overall improvement (Krsti¢ K., et al., 2017). In 2015, the author visited the Pedagogical
Faculty of Palacky University in Czech Republic for a short period and was particularly
impressed by the basic education in the Czech Republic. This paper intends to provide
a new perspective and draw inspiration for basic education reform in China by compar-
ing and analysing the third-grade curriculum schedules of two rural primary schools:
one in the Czech Republic and one in China.

Curriculum scheduling or timetabling, as the main external manifestation of cur-
riculum planning, is a way for teachers to implement courses in a planned way and
the tool to promote students’ planned learning (Ping Zh., Huang Decheng, 1989). The
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rationality of school curriculum arrangements affects students’learning efficiency and
teachers'teaching quality.

Different scholars have different definitions of the content of the curriculum. For
example, Rowntree argues that a timetable is a detailed list for each teacher in each
class or an overall educational organization (Rowntree, D., 1981). According to Shinkai,
the schedule represents the various educational activities arranged and the time alloca-
tion of teaching subjects on a weekly basis (Zhang Nianhong, 1987). Zhang Nianhong
believes that the curriculum is the specific table of the school teaching programme
(Zhang Nianhong, 1987). From the perspective of educational history, a curriculum
timetable is the direct product of the division of teaching and the class teaching sys-
tem. In the theoretical field, the arrangement of curriculum schedule is beneficial to
teachers’teaching or students’learning (Zhang Liyong, 2008; Zhu Min, 2002; Ngajie, et
al., 2016). Considering that students’ growth is the direct goal of education, it is a basic
consensus in academic circles to arrange the curriculum schedule in favour of students’
learning and development in accordance with the regularity of students’learning and
the value of curriculum functions. Due to the different educational systems, educational
ideas, educational policies and training objectives in different countries, the curriculum
layout and design is different (Glatthorn, 2003). For example, some scholars compared
the curriculum schedules of Chinese and Australian middle schools and analyzed the
differences in curriculum setting and class hour allocation between Chinese and Aus-
tralian middle schools (2015). They found that Chinese courses are mainly divided into
subjects, while Australian courses are combined with comprehensive courses. Chinese
middle schools have intensive class hours, while Australian courses are relatively loose
(2015).

1 Methodology

1.1 The logic of sampling

As is well-known, basic or elementary education is a fundamental part of public edu-
cation around the world. To ensure quality and development levels the elementary
schools of various levels must be in accordance with the requirements for the unified
national standards and organize the implementation of these standards including
setting targets. These include curriculum content and development, timetabling, and
establishing clear rules. The curriculum schedule and allocation of time is the most
direct and intuitive tool to reflect the goals, contents and requirements of basic educa-
tion in each country. In 2007, the Czech Republic disseminated the Framework Edu-
cational Programme for Basic Education (FEP BE), which clearly stipulated the goals,
fields, content, curriculum setting and time allocation of basic education for the whole
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country, and with this carried out a new round of basic education reform. In 2001, China
promulgated the experimental plan of curriculum setting in compulsory education and
undertook the reform experiment of compulsory education curriculum. It is more than
ten years since the implementation of the two reform plans, therefore a comparison
and analysis of the curriculum schedule of the third grade of a rural primary school in
each country would be helpful to better examine the experimental schemes of basic
education curriculum in China and reflect on another countries’ experience for further
deepening the reform of the plan.

1.2 Sampling

We chose the grade three schedule of a school in the Bohemia region of the northeast of
the Czech Republic for the research sample. Budyné nad Ohfi primary school is a small
country comprehensive school, which is the equivalent of a Chinese school attended
for nine years. There are 220 students and 14 teachers; 15 students with special educa-
tion needs ; and nine grades. Students come from 13 villages, and the furthest villages
are 7 kilometres from the school.

Table 1
The third grade’s class schedule in spring semester 2016 of the primary school
of Budyné nad Ohfi

Mon. Tue. Wed. Thu. Fri.

Czech Czech Czech Czech Czech

Mathematics Mathematics Mathematics Mathematics Mathematics
AM. English Czech English English Handcraft

Czech Liberal study Handcraft Liberal study Music

Drawing PE. Drawing PE. Czech

Ref. The website of Budyné nad Ohfi: http://www.zs.budyne.cz/index.php?mid=126

The third grade’s class schedules of Hekou primary and secondary schools in Yuan
<«an county, Hubei province was selected as the research sample for China. The school
is located in Hekou town in the northeast corner of Yuan‘an county, Hubei province. It
has 1036 students, 88 faculty and staff, and 9 grades. Most of the students come from
Hekou countryside. Students attend the school for a duration of 9 years.
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Table 2
The third grade’s class schedule of spring semester 2016 of Hekou primary and second-
ary schools in Yuan ‘an county, Hubei province

Mon. Tue. Wed. Thu. Fri.
Chinese Mathematics Chinese Mathematics Chinese

AM. Chinese Local curriculum Chinese Chinese English
Mathematics Comprehensive course  English Politics Local curriculum
Science Music Mathematics PE. Local curriculum
Music Politics School-based course Science PEX

PM. Art PE. School-based course Art ICT*
Class meeting Club activity Club activity Clean the campus

Ref. The website of Baidu encyclopaedia: https://baike.baidu.com/item/%E6%B2%B3%E5%8F%A3%E4%B8%A
D%E5%B0%8F%E5%AD%A6/89317262fr=aladdin7

*Note: ICT is the abbreviation for information and communication technology. PE. is the abbreviation for physi-
cal education.

The school of Budyné nad Ohfi is located in an area which in 2015 had GDP per
capita equivalent of $17251. According to the average rate estimation this is equivalent
to 107000 yuan. In 2015 the Yuan ‘an county of Hubei province per capita GDP was
100000 yuan, therefore both areas are roughly the same level of economic develop-
ment. Both schools are rural schools attended for nine years with the same source of
students. Based on this, we can select the two primary schools for a comparative analy-
sis case study, to explore the similarities and differences and develop understanding of
basic education in rural schools in China and the Czech Republic.

2 Results

2.1 Comparison of subjects

According to the FEP BE issued in 2007 in the Czech Republic, the following competen-
cies are regarded as key at the basic/elementary education stage: learning competen-
cies; problem-solving competencies; communication competencies; social and personal
competencies; civil competencies; working competencies (Jefabek, Tupy, et al., 2007).
The third-grade curriculum structure arrangement corresponds to the six core skills,
including language and language communication courses such as the Czech language;
English; mathematics courses; general humanities courses; art and culture courses such
as music education, art education, etc.; health courses such as physical education. Prac-
tical classes such as labour skills; ICT; citizenship and society; and people and nature
are not provided in the third grade in Czech Republic. In table 3, the 2016 third grade
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curriculum from the Spring semester of Budyné nad Ohf#i primary school is shown.
The subjects are Czech, English, Mathematics, P.E., handicrafts, music, drawing, and
liberal studies. The curriculum covers language communication, applied mathematics,
citizenship and society, arts and culture, health and working which reflects the basic
principles and requirements of the FEP BE in the Czech Republic.

According to the experimental plan of compulsory education curriculum issued
by the Ministry of Education in 2001, compulsory education in China mainly cultivates
students’ political, ideological and moral qualities, social civic qualities, scientific and
humane qualities, innovative spirit and practical abilities, lifelong learning abilities,
physical and mental qualities and aesthetic abilities (Ministry of Education of the Peo-
ple’s Republic of China (MoE), 2010). In the third grade, courses such as morality and
society, Chinese, mathematics, foreign language, physical education, art, local and
school courses and comprehensive practical activities must be offered. In Table 3, the
third grade’s curriculum in Spring semester 2016 of the primary and secondary school
of Hekou are shown as: Chinese, mathematics, English, local curriculum, comprehensive
course, politics, science, music, PE., school-based courses, art, ICT, class meeting, club
activity, and labour courses. The curriculum is a good implementation of the national
compulsory education curriculum requirements.

Through the above analysis, it is not difficult to find that the number of curriculum
subjects in the third grade of a Czech primary school is far less than that in a school
in China.

Table 3
Compare the third grade’s schedule of rural primary school in China and Czech Republic
category the primary school of Budyné nad Ohfi the primary and secondary school of Hekou
Curriculum 8 subjects: Czech, English, Mathematics, PE,, 15 subjects: Chinese, mathematics, English,
handicrafts, music, drawing, Liberal study local curriculum, comprehensive course,

politics, science, music, PE., school-based
courses, art, ICT, class meeting, club activity,
labour courses

Daily schedule 45 minutes per class, 10 minutes per break, 40 minutes per class, 5-30 minutes per

5 classes per day break, 6 or 7 classes per day, 2 or 3 classes
in the PM.
Classes per 25 34

week

Ref. The website of Budyné nad Ohfi: http://www.zs.budyne.cz/index.php?mid=126
https://baike.baidu.com/item/%E6%B2%B3%E5%8F%A3%E4%B8%AD%E5%B0%8F%E5%AD%A6/89317267
fr=aladdin
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2.2 Timetable comparison

2.2.1 Comparing the school timetable

From Table 4, we can see each class lasts 45 minutes in Budyné nad Ohfi primary school,
which is longer than that in the primary and secondary school of Hekou (40 minutes
per class). There is a five- or ten-minute break between two classes in the two schools.
The difference is in the longer break. The longer break in Budyné nad Ohfi is 20 minutes,
and 30 minutes in Hekou school, which is longer than that of the former. Regarding the
learning hours per day, there are 5 classes in the morning. and no classes in the after-
noon. In Budyné nad Ohfi there are 6 or 7 lessons in one day including 2 or 3 lessons in
the afternoon in the primary and secondary school of Hekou. There are 25 classes per
week in the school of Budyné nad Ohfi, and 34 classes in the school of Hekou. So, the
daily curriculum arrangement of the school of Budyné nad Ohfi is relatively compact,
students have less time to attend classes, and they have more time for extracurricular
independent study, thus the learning burden is relatively light. Czech Republic primary
school of this kind of class time arrangement is worth us learning from.

Table 4
Comparing the third-grade school timetable of a rural primary school in China and in
the Czech Republic

Category the primary school of Budyné nad Ohii  the primary and secondary school of Hekou

Length of each class 45 minutes per class with 10 minutes 40 minutes per class with 5 minutes (short
(short break) or 20 minutes (long break) break) or 30 minutes (long break)

Classes each day 5 lessons in the morning and no lesson 6 or 7 lessons in one day including 2 or 3
in the afternoon lessons
Classes each week 25 34

Ref. The website of Budyné nad Ohfi: http://www.zs.budyne.cz/index.php?mid=126
https://baike.baidu.com/item/%E6%B2%B3%E5%8F%A3%E4%B8%AD%ES5%B0%8F%E5%AD%A6/89317267

fr=aladdin

2.2.2 Compare the subjects

Mastering the native language is the primary task of basic or elementary education
in every country in the world. The Czech Republic attaches great importance to the
inheritance of its own culture. Czech is also one of the most difficult languages in the
world, so learning Czech occupies the most important position in the basic education
curriculum of the Czech Republic. From Table 5 it is evident there are 8 Czech classes
in a week in the primary school of Budyné nad Ohii which accounts for one third of the
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weekly classes. Chinese classes in the third grade of Hekou school only have 6 classes
per week, accounting for 16 % of the total number of class hours per week, which is
only half of the proportion of Czech language in the number of class hours per week,
and is also lower than the national standard on the proportion of Chinese class hours.

Table 5
Comparing the third-grade subjects of rural primary school in China and Czech Republic
the primary school the primary and secondary school
Subjects of Budyné nad Ohfi of Hekou
Classes per week Proportion Classes per week Proportion
Chinese 8 32% 6 16 %
Mathematics 5 20 % 4 1%
English 3 12% 2 6%
P.E. 2 8% 3 9%
Music 1 4% 2 6 %
Art 2 8% 2 6%
Practical courses 2 8% 1 3%
(Handicrafts,
Clean the campus)
Liberal study (Science) 2 8% 2 6%
Politics 2 6%
ICT 1 3%
School-based course 2 6 %
Local curriculum 3 9%
Class meeting 1 3%
Club activity 2 6 %
Comprehensive course 1 3%

Ref. The website of Budyné nad Ohfi: http://www.zs.budyne.cz/index.php?mid=126
https://baike.baidu.com/item/%E6%B2%B3%E5%8F%A3%E4%B8%ADY%E5%B0%8F%E5%AD%A6/89317267
fr=aladdin

Knowledge-centred courses, such as Czech language, mathematics, foreign lan-
guage take a proportion of 64 % in a week of learning hours in the school of Budyné
nad Ohfi, yet in the Hekou school, the above three courses accounted for only 33 %.
Children-centred courses, for example, P.E., art, music, accounted for 20 % of the total
number of hours per week in the school of Budyné nad Ohtiand 21 % in Hekou school.
As far as social courses are concerned, practical courses, liberal study, for instance,
take a proportion of 16 % in the school of Budyné nad Ohf¥i, which is far less than
the proportion of 49 % in Hekou school. Looking at the course hour’s distribution, the
school of Budyné nad Ohfi focuses more on the knowledge-centred courses, the Hekou
school emphasizes social orientation course. Scheduling arrangements for the Czech
Republic elementary school mean students have a lot of spare time to participate in
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the community or in afternoon outdoor activities. at school, or in the community many
students volunteer for community activities or classes of interest, such as rowing activi-
ties, some students choose to study Chinese, the Confucius institute teacher will go to
the free classes, so that some of the social courses needed achieve the education goal
or show interest in the club activities. Of course, since the Czech Republic attaches
great importance to family values, company employees can leave work around 4 PM.
(sometimes at 2 PM.), so that parents can accompany their children to participate in
outdoor sports or other activities in the afternoon, which to some extent supplements
the problem of limited class hours.

According to the decision of the CPC central committee and the state council on
deepening education reform and comprehensively promoting quality education in
1999, China’s basic education is a three-level curriculum system of “national curriculum,
local curriculum and school-based curriculum’, of which national curriculum accounts
for 85 %, local curriculum 9% and school-based curriculum 6 %. In Hekou primary and
secondary schools, the curriculum schedule for the third grade is arranged according
to the three-level curriculum model. Due to the increase of local curriculum and school-
based curriculum, the corresponding number of class hours of the national curriculum
is reduced, and on the other hand, the time of students’free activities and independent
study is reduced. At the school of Budyné nad Ohfi, there is no clear identification on
the schedule of a local curriculum or a school-based curriculum. The Czech Republic
national curriculum is implemented in the schedule using FEP BE regulations across
subjects involved in the course of local curriculum and school-based curriculum related
content. The school makes arrangements combining the national curriculum with lo-
cal study. This shows that schools have greater autonomy and flexibility in curriculum
setting and arrangement of the Czech Repubilic. It is not easy to judge which is better
or which is worse. However, from the perspective of development trends, compulsory
education curriculum in China does need to be reformed. Besides the uniform pro-
vision of core curriculum at the national level, local autonomy in curriculum setting
and curriculum arrangement should be appropriately delegated to further stimulate
creativity and flexibility in basic/elementary education. In particular, there are obvious
differences between urban and rural areas and regions in this country. It is difficult for
schools in poor villages with lower economy to offer national courses, such as English,
ICT, art and sports, as schools are faced with many difficulties to facilitate these such
as teachers, conditions and facilities.

It can be seen from the above comparative analysis that the Czech Republic ba-
sic education emphasizes subject courses, especially the basic instrumental courses
of language, mathematics and foreign languages, which have more organised class
hours, this also reflects the problem that the number of class hours in these core basic
courses is relatively small in China. The number of learning hours of music, P.E. and
art in elementary schools in China and Czech Repubilic is basically the same. In China,
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moral education courses such as morality and class meetings are greater in number,
while Czech Republic primary schools do not have such courses. This shows that China
attaches great importance to ideological and political education, which is also a char-
acteristic course of our country’s basic education. Generally speaking, Czech Republic
primary schools pay more attention to the concentrated learning of subject curriculum,
while Chinese primary schools pay more attention to the society-oriented curriculum,
with many kinds of courses and no specific emphasis.

2.3 Comparing the arrangement of the curriculum

In the curriculum arrangement of the third grade in the primary school of Budyné nad
Ohfi, the most difficult language to master is put in the first class in the morning, and
the knowledge-centred courses are put in the first three classes in the morning, with
alternating arrangements among subjects. The curriculum arrangement is relatively
stable every day. As for curriculum arrangement for the third grade in Hekou primary
and secondary schools, knowledge-centred courses such as Chinese, mathematics and
English are also arranged in the morning every day, which is interlinked with other sub-
jects and arranged alternately every day. On the whole, the arrangement of curriculum
of the third grade in the primary school of Budyné nad Ohti is reasonable. It embodies
the combination of dynamic and static states and of difficulty, fully considering the
elementary students’ activity characteristics of the cerebral cortex, attention alternat-
ing characteristics and factors, for example the change of learning ability is simpler
and more convenient for students to remember quickly. The curriculum arrangement
of Hekou primary and secondary schools does not give enough consideration to the
characteristics of students’attention and physical and mental development. There are
many cases of continuous 7 arrangement, and the weekly curriculum structure is com-
plex, which makes it difficult for students to remember quickly. Therefore, there are
many improvements to be made.

2.4 Comparing the daily hours

Czech Republic primary school students have more flexible time for extracurricular
activities, while Chinese primary schools lack flexible time for free activities. As can be
seen in table 6, for the third grade classes at Budyné nad Ohfi primary school, school
opens at 6:30 in the morning, and students can enter the campus at 7:15 A.M,, students
need to arrive 15 minutes earlier than the first lesson;7:50 in the morning is the first
lesson; 9:30 in the morning is a longer break time of 20 minutes. The students can leave
the school after the fifth class at 12:10 in the noon if they do not attend “additional”
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activities in the afternoon. There is not specifically a lunch time, while students can eat
lunch in the long break, this can also be in the fifth section after school lunch.

Table 6
Comparison of the third grade’s daily hours of a rural primary school in China
and in the Czech Republic

Category the primary and secondary the primary school
school of Hekou of Budyné nad Ohfi
Get up 07:00 The school is open at 06:30 in the morning. Pupils enter school
Reading 07:15-07:45 from 07:15 to 07:35 A.M. The school living area is open from
Breakfast 07:45 06:30 to 07:40 in the morning.
1%t class 08:20-09:05 07:50-08:30
2" class 09:15-10:00 08:40-09:25
Long break  10:00-10:30 09:25-09:45
3 class 10:30-11:15 09:45-10:25
4™ class 11:25-12:10 10:35-11:20
Lunch 12:10
Midday rest  12:50-01:45 11:25-12:10
5% class 14:00-14:45
6" class 14:45-15:40 Students go home after 12:10. The school living area is open
from 12:10 to 16:00. Students will be transferred to the school
Eye exercises 15:40-15:55 living area after school at 12:10. There will be a one-and-a-half

hours quiet time in the afternoon and the school gate is closed
during the quiet time. Students can leave school before or
rafter the quiet time.

7t class 15:55-16:40

Ref. The website of Budyné nad Ohfi: http://www.zs.budyne.cz/index.php?mid=126
https://baike.baidu.com/item/%E6%B2%B3%E5%8F%A3%E4%B8%AD%E5%B0%8F%E5%AD%A6/89317267
fr=aladdin

If we count the hours of learning from 7:35 in the morning, the students of the
third grade of Budyné nad Ohti primary school study for about 4 or 5 hours every day
in school. In contrast, the third-grade students in Hekou School start at 7 A.M. to 4:10
P.M., the school day lasts for 10 hours. Moreover, the course schedule is very full, and
they study all day long. It can be seen that Chinese primary school students’ study for
along time at school, and basically have no free time and lack of flexibility.

Special attention should be given to the fact that there is a living area in Budyné
nad Ohfi primary school, a painting studio, handicraft room, reading room, and chess
game room, gymnasium, network room and other facilities, provision for ceramics, film
and television, art, singing, fishing, dancing, tennis, football, volleyball, oriental dance,
yoga, handicrafts, fire-fighting, and the content of activities such as English, organizing
students to carry out skiing course or vacation camp activities. In the morning after
the required courses prescribed by the state, students can leave home already, but
can also learn in the school of living area, according to own choice of after-school pro-
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gramme. They can read a book, draw, watch TV, play games, chat, dance, play musical
instruments, preview, sometimes create group shows, take part in outdoor activities
and some entertaining games, there even is a small bed for individual students to
have a rest. The “living area” of the school is under the care of a special teacher, mainly
students’ take part in free activities in the activity room, supplemented by teachers’
organization. These activities have a nominal fee, parents and students are willing to
participate. Most of the courses are sports, such as football, basketball and handball.
Sewing or knitting courses are also offered. Knowledge-centred courses may also be
offered, such as German, English and so on. The curriculum is directly related to the
interests and specialties of the teachers in the school. Because the Czech Republic pri-
mary school adopts the package system, in which one teacher is responsible for all the
subjects in a class, there will not be too many teachers in the school. The “living area”
model of Czech Republic primary schools is similar to the extracurricular activity room
of domestic schools in China, which plays an important role in cultivating students’
interests, and supporting ability training, promoting communication and cooperation,
and is worth learning from for domestic elementary education in China.

3 Conclusions

With regards basic education curriculum framework as arranged by the unified regula-
tion from the state, through analysis the primary school of Budyné nad Ohfi compared
with the Hekou primary and secondary schools, the following Czech Republic elemen-
tary education reform practice is worth consideration in China.

3.1 Reduction of learning anxiety should start in school education
by reducing curriculum and class hours.

Czech Republic primary schools do not have classes in the afternoon, which is the most
distinctive difference from Chinese primary schools. The Czech Republic FEP BE also
clearly stipulates that the total weekly class hours of the third-grade primary school
should be controlled within the range of 22-26 class hours (Jefabek, Tupy, et al., 2007).
The experimental programme of compulsory education curriculum in China stipulates
that the total weekly class hours in the third grade should be 30 class hours (MoE of
China, 2010). In terms of subjects, there are 8 compulsory courses in the third grade in
the Czech Republic and 10 in China. It can be seen that China’s compulsory education
learning hours and the number of subjects are more than in the Czech Repubilic. In ad-
dition, local education authorities and schools have certain autonomy and flexibility
in curriculum setting, and the idea of exam-oriented education has a certain degree
of stubborn influence. As a result, the situation of 15 classes and 34 classes per week
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in Hekou primary and secondary schools, for example, leads towards the fact that the
learning workload of Chinese primary school students is much heavier than that of
Czech Republic. This is only part of the school education, and the family education as-
pect is more serious. Influenced by the desire for their children’s success, many parents
in China have signed up for intensive training classes and after school classes for their
children to continue their study. This kind of additional practice further aggravates the
student’s study load, possibly leading the child to be unable to bear learning anxiety.
Mandatory curriculum arrangement of more hours is not conducive to the teachers
and the growth of students. According to the results of the 2015 PISA (Program for
International Student Assessment) (see figure 1), Czech students have lower study
anxiety in comparison to the Organization for Economic Co-operation and Develop-
ment (OECD) member countries (showing a degree of partial light), and the number
of Chinese students experiencing anxiety is significantly higher than that of the Czech
students, and as compared with the OECD countries (OECD, 2015). It also shows that
Czech students’ sense of happiness in learning is better than Chinese students’ sense
of belonging to study, life and school.

Figure 1
Comparing Czech student well-being with that of Chinese (Ref OECD, 2015)
Life satisfaction Sense of belonging at Schoolwork-related anxiety
school
Czech Republic Czech Republic Czech Republic
MIN (1) MAX N 90 MAX MIN ® o MAX

Of course, although in China compulsory education students’ learning load is
heavier, because of more subjects and class hours, so the overall level of China’s basic
education is slightly better than the Czech Republic, according to the 2015 PISA. As
the PISA shows (see figure 2), China’s basic education in science, mathematics and
reading is better in all three areas than the Czech Republic, but the level is not a very
big difference.

Figure 2
Comparing Czech student’s average performance with that of Chinese (Ref OECD, 2015)
Science Mathematics Reading

Czech Republic Czech Republic Czech Republic
MIN 00 X MIN ®_0 MIN » U
2006 2015 2003 2015 2000 2015
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Compulsory education has many characteristics, such as basic, selective and devel-
oping courses. There is no class for students in the afternoon in Czech Republic basic
education, which gives us insight. If we really want to reduce a student’s learning load,
we must further intensify reform of compulsory education curriculum plans, from the
curriculum and lessons-these two core elements in school- let the students have more
free time each day to explore, to practice, to train their thinking ability, practice ability
and innovation ability, to lay a good foundation for follow-up study and for sustainable
development.

3.2 Moral education should pay attention to daily cultivation and
acquire in activities.

There is no specific moral education course in grade three in the Czech Republic, accord-
ing to the regulation of the Czech Republic FEP BE, cross-curriculum subjects (similar to
the Chinese comprehensive course) “personal and social education” has a“moral devel-
opment”in the content, but the content involves only ethical values, attitudes, practices
and so on, and is relatively narrow. Moral education in compulsory education in China
should be similar to the cross-curriculum courses in the Czech Republic. Although this
cross-curricular subject in the Czech Republic is a mandatory national course, but not
all grades must have these courses. It is planned according to the actual situation in the
schools, which is given by students’individual learning of cross-curriculum subjects; the
organization includes ways to participate, through all kinds of activities to promote the
formation of students’ good moral character, and not directly as a discipline course in
the curriculum. Including skiing in the Winter and Summer camp activities, the Czech
primary school develops essential activity projects each year, the school organizes stu-
dent visits to museums, to wild camping activities, etc., the student is close to nature
in the these activities, and abides by the group rules, developing the students’ ability
in independent life and their basic ability to get along with classmates, promoting the
formation of good moral behaviour. As RN Dr. Horac¢kovd, principal of Budyné nad Ohfi
primary school pointed out in the 2015-2016 annual report, the school creates and
actively supports the education about the environmental atmosphere, to influence and
shape school work, entertainment, and study the development of everyone’s life values
and attitudes (Horackova, 2016). During their stay in Olomouc in the Czech Republic,
the writer was deeply impressed by the Czech people’s good traffic rule consciousness,
environmental protection consciousness, blocks of quiet, considerate care for special
needs people, etc. Furthermore, the Czech Republic has very high levels in the human
development index. The Czech Republic education assessment from a report by the
OECD in 2016 (Shewbridge, C,, et al., 2016)) shows 92 % of Czechs from 25 to 64 years
old have a senior high school education degree, far above the average of 75 % of the
other OECD members. The national quality of life and civilized standards is higher, which
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also reflects that Czech basic education is effective in terms of moral education. On the
contrary in the course setting of compulsory education in China, morality is specially
offered as a course. In the course of implementation, schools turn their knowledge into
knowledge-based courses instead of developmental courses. Students are taught moral
knowledge in the classroom instead of leaving the classroom or school. However, they
can develop good moral behaviours through observation and experience in nature
and society. Some schools even replace moral classes by fundamental courses such as
Chinese and mathematics. In this regard, we should learn from the Czech elementary
school moral education practices.

3.3 Ability training should be reformed to use educational
resources in schools and improve the convenience of
educational services

Paying attention to the cultivation of students’ abilities is a main trend of basic edu-
cation curriculum reform and education reform in the world, and it is also the focal
point of basic education curriculum reform in China. Extracurricular activities play an
important role in the cultivation of students’ ability. Czech elementary schools offer
after-school activities by setting up “living areas” on their campuses for a small fee. The
tutoring teachers in the living area are all staff members of the school, which is also an
important part of the school. The tutoring content matches the teaching plan of the
school and progress is consistent. In China, due to a lot of homework and schools be-
ing forbidden to include catch up lessons, parents often send their children to social
education and training institutions or learning/counselling institutions to catch up
with lessons and strengthen knowledge taught in school, paying a large amount of
money. In the Czech school students are free to choose elective courses in the “liv-
ing area” according to their own interests and hobbies. In a relatively relaxed activity
environment, students take the initiative to learn through their internal interests and
the sense of responsibility gradually developed in the growth process. This point is
better than Chinese students to participating in a variety of extracurricular learning
tutorial classes and the generation who dislike it. The “living area” also provides extra
care after school for busy parents or dual-income families. From the perspective of cost
saving and standardized management, the achievement of educational goals, and the
convenience of educational services, the service model of extracurricular activities in
the “living area” of the campus in the Czech Republic is worth considering in China.
The Czech Republic school provides convenient living areas education service, but in
2017 only 68 students actually signed up to participate in the training of the campus
living quarters at Budyné nad Ohfi primary school in 2017. The great educator of the
Czech Republic, Jan Amos Komensky, has a great influence on the parents of students.
He advocated naturalistic education and paid little attention to the pursuit of gradua-
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tion rates. He believed that as long as the personality is sound, along with physical and
mental health, then students should learn.

3.4 To improve quality, autonomy to set the curriculum locally and
by school should be actively expanded

Schools in the Czech Republic enjoy a high degree of autonomy and can develop their
educational programmes and other activities to improve professional learning and
educational collaboration according to the needs of students and society. One of the
major reforms of the Czech Republic FEP BE is to give schools and teachers’ greater
flexibility and autonomy in implementing national educational goals in local curricula,
and teachers have the right to decide which teaching methods and materials to use.
From two weeks camping activities each semester in the primary school of Budyné nad
Ohti, we can know the school’s autonomy and flexibility of the education plan and cur-
riculum. In fact, from class schedule of the third grade in the primary school of Budyné
nad Ohfi, you can see that all national unity required courses on schedule, like local
curriculum, school-based curriculum in China is not directly reflected on schedule, but
through activities. The primary school of Budyné nad Ohfiin 2015-2016 annual report
showed that many activities have been carried out in the school between 2015 and
2016 (Horackova, 2016), such as encyclopaedia knowledge competition, school sports
meeting, cultural activities, short trips, ecological action, art competition, sports, and
etc., which cover local history, culture, art, environment, sports and so on. These activi-
ties are specifically and clearly arranged in the school’s annual education plan, which
reflects the high flexibility and autonomy of the school’s teaching content arrange-
ment. On the contrary, China’s basic education schools have the rights in curriculum
setting. The state exercises unified control over the curriculum and has made clear and
unified provisions on the proportion of class hours and related contents of national
curriculum, local curriculum, and school-based curriculum. Schools and local education
authorities have little discretion in curriculum setting. This unity of compulsory educa-
tion curriculum standards is unfit for the current situation of the unbalanced between
urban and rural areas in China and is unfavourable to cultivate innovative talents and
improve education effectiveness. We should be based on the experience of the Czech
Republic, compulsory education curriculum reform plan, to further expand local and
school autonomy in the curriculum.
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3.5 Inclusive education should be implemented to ensure the
rights of children with special educational needs.

Budyné nad Ohfi primary school recruited 15 special students, and the school provides
them with complete and detailed education plans, including special education needs
students in regular classes with other students. To meet special educational the school
is equipped with a full-time teacher, barrier-free facilities have been constructed, special
education needs children are provided a complete and normal education environment,
fully embodying the inclusivity of basic education. According to the Czech Republic
education assessment by the OECD in 2016 (Shewbridge, C., et al,, 2016), since 2010, the
proportion of special education needs students in mainstream schools increases stead-
ily, and presents the development trend of general education and special education
integration, at present, 9.2 % of mainstream schools have a special class, special class
size of an average of 8.03 people, special education needs students accounted for 6.2 %.
In 2015, the Czech Republic also issued the Personalized Support for Special Education
Law, which was formally implemented in September 2016, to guarantee the rights of
students with special education needs to receive support in mainstream education by
law. By contrast, there is still a significant gap in China’s compulsory education in caring
for students with special educational needs and implementing integrated education,
and the gap in rural primary schools may be even greater. This is not only due to the lack
of professional knowledge, and teachers for special education, but also due to the lack
of special education conditions and facilities. What is more, there are some problems
such as the deviation of the understanding of the idea of integrated education and the
shortage of funds. The care and practice of Czech elementary education for children
with special educational needs are worth considering for Chinese elementary education.
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