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Abstract

The paper attempts to explain the definition of socially disadvantaged pupils and the 
role of teacher in the Czech educational environment, because the characterization 
of this specific group of pupils is one of the important preconditions for setting ad-
equate support and compensation precautions. The teacher is one of the important 
participants of inclusive educational environment and in a crucial position in terms of 
education of socially disadvantaged pupils is. The authors analyze the partial results 
of a research survey that was carried out in the Pardubice Region and in the Moravian-
Silesian Region on the educational levels ISCED 1 and ISCED 2 and that aimed to identify 
partial characteristics of individual teachers’ attitudes to socially disadvantaged pupils. 
The study presents the partial results obtained using semantic differential. The prem-
ise was that between observed groups of teachers were significant differences in the 
perception of the stated conceptual indicators.

Key words: social disadvantage, semantic differential, attitudes, teacher, identification 
of social disadvantage.

1 	  The contribution was written in the grant project IGA PdF_2012_043 titled Analysis of Educational Aspects of 
Socially Disadvantaged Pupils.
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Introduction

The profession of a teacher can be perceived in a close relation to educational potential 
of society and its development; a teacher is a bearer and mediator of education and 
plays a key role in the area of functioning of educational systems. Equally important 
is the teacher’s reflection and, in some respects, anticipation of the society dynamics 
(Vašutová In Maňák, Jůva, 1998, p. 172).

Kellaghan (In Rabušicová, 2004, p. 22) states that despite the fact that family and 
school differ from the viewpoint of priorities, requirements, expectations, in organiza-
tion of time and space, in their relationship to children and many other aspects, these 
two institutions share a common objective – to ensure an optimum development of 
a child. It is possible to talk about the complementary role of family and school in this 
context. The family variables can be thus perceived as significant determinants which 
can influence pupils’ education (Starý, Dvořák, Greger, Duschinská, 2012). The first dia-
logue between a pupil and the educational system is usually realized in the school 
environment where the main role in education and optimization of the educational 
process is played by the teacher. 

Thus it is logical that the tendency of accentuation of discussions in the field of 
teachers’ professional development is increasing in both the conceptual and research 
areas at the present; this can be characterized as a “set of activities leading to the per-
fection of the execution of the profession of a teacher and the improvement of pupils’ 
learning outcomes”. (Starý, Dvořák, Greger, Duschinská, 2012, p. 12). 

As stated above, despite the fact that the area of teachers’ professional develop-
ment can be examined from many perspectives2, the contribution focuses on the 
characterization of the significance of a teacher, the definition of the group of socially 
disadvantaged pupils in the context of the Czech educational environment and the 
presentation of outcomes of a research survey focused on the identification of its partial 
components of attitudes in relation to socially disadvantaged pupils because we think 
in correspondence with J. Pelikán and Z. Helus (1984) that pupils’ education can be 
perceived, beside others, through the prism of their teachers; it is exactly the teachers’ 
attitudes to pupils that indirectly influence the overall atmosphere in the class, and 
also influences particular pupils as well as the teachers’ interaction with the particular 
class in return. In this sense it is also possible to consider the transmission of teachers’ 
opinions towards children in correspondence with social-cultural transmission in the 
process of socialization – in some cases on the unconscious functional level.

2   	 This fact is evident also on the basis of a systematic analysis of the hitherto foreign sources related to the 
profession of a teacher in the book Profesní rozvoj učitelů, podpora učitelů pro zlepšení výsledků žáků (Starý, 
Dvořák, Greger, Duschinská, 2012)
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1	 Theoretical framework of the research survey – 
	 socially disadvantaged pupil

The mechanism of disadvantage on the basis of a child’s social environment can be 
undoubtedly perceived from many perspectives. Social disadvantage can be related to 
a different cultural, value orientation and the mother tongue different from the school 
language. No less important factor related to social disadvantage is socioeconomic sta-
tus (SES) of the child’s family. On the basis of an OECD research (2012) it was found out 
that pupils from an disadvantaged socioeconomic environment are twice more likely 
to be less successful in education. A family’s socioeconomic status positively correlates 
with the parents’ investments in their children’s future (Conger, Dogan, 2007). In this 
context it is possible to think of the assumption that families of higher socioeconomic 
status invest more time, finances, energy in their children’s development and can place 
greater demands for academic success of their children. (Conger, Donnellan, 2007). 
Similarly, Kellaghan (1997) says that SES influences not only pupils’ school outcomes but 
also the level on which children finish their education. The correlation of pupils’ school 
success and their families’ socioeconomic status is also dealt with by a PISA interna-
tional research. The outcomes of this international research confirmed the correlation 
of pupils’ school outcomes in reading literacy and socioeconomic statuses of children’s 
families in the Czech Republic in 2009. (Palečková, Tomášek, Basl, 2010) The influence 
of the social and family environment on pupils’ school outcomes was the object of 
examination in one of the best known studies by the sociologist Colman (1966). Beside 
others, this study proved that students from minorities or a financially poor family 
background or a segregated environment are influenced by their family background 
to such an extent that they reach poorer school outcomes more frequently than their 
classmates. What is important for a child beside the family’s social capital according to 
Coleman (1988) is social capital of the community where the school is situated. 

The definition of social disadvantage was elaborated in a more complex way by 
Havighurst (1961) as one of the first authors; he specifies socially disadvantaged pupils 
on the basis of three aspects: the characteristics of the child’s family, the child’s person-
ality features and the family’s social environment. J. Cleg and J. Ginsborg (2006) add that 
the definition of social disadvantage is not easy, and thus the characterization of this 
phenomenon by means of the family’s socioeconomic status is frequently encountered. 

Social disadvantage can be understood as a state formed by a combination of fac-
tors influencing a child’s education. The form and scope of disadvantage can come in 
various shapes.

The group of socially disadvantaged pupils are included in the group of pupils 
of special educational needs from the viewpoint of the Education Act in the Czech 
Republic. According to this act socially disadvantaged pupils are: 
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•	 individuals coming from a family background of a low social cultural position;
•	 at risk of social pathological phenomena; 
•	 individuals who have been ordered institutional care or adjudicated protection in 

a young offender institution;
•	 asylum seekers and participants in asylum procedure in the territory of the Czech 

Republic (s. 16 (4) Act no. 561/2004 Coll.).

The Framework Educational Programme for Elementary Education defines this group 
of pupils as individuals coming from a family background of a low social cultural and 
economic position for whom the integration into the educational mainstream can pre-
sent difficulties due to language differences or due to their and their families’ cultural 
patterns showing in behaviour, conduct, different value hierarchies, life styles, concepts 
of upbringing of children and relationships to education (Jeřábek et al., 2005).

It is evident that the issue of social disadvantage is very wide. One of the indica-
tors of social disadvantage is the family’s poverty that can be a consequence of many 
factors such as family break-up, failure of educational system, economic dependency, 
addictions or indebtedness (The Centre for Social Justice, 2006). 

One of the factors necessary for adequate education of socially disadvantaged 
pupils is their individual support provided by their families which is not a matter of 
course as it is in the case of pupils without social disadvantage. Families which are not 
socially disadvantaged frequently invest a lot of money and time in their children’s 
education beyond the scope of compulsory education in order to provide their children 
with quality education. (The Centre For Social Justice, 2007). It can be said in general 
that a family that is comfortably well-off is able to provide their child with stimulating 
toys, broaden the child’s knowledge and skills by means of travelling and cultural and 
educational activities, do diverse sports with the child and, last but not least, provide the 
child with quality food, and thus form a basis for healthy eating habits. (Možný, 2002).

It is evident from the above brief characteristic of socially disadvantaged pupils 
that their exact definition is not easy (Němec, Vojtová, 2009). Education of these pupils 
can present a difficult task not only for particular educational policies dealing with this 
issue also from the perspective of the so-called inclusive education but also for teachers 
who are in everyday interaction with these pupils.

2	 Role of a teacher in relation to socially 
	 disadvantaged pupils

The presence of socially disadvantaged pupils in the educational process places specific 
demands on teachers, including awareness, preparation for the multicultural environ-
ment in the class, social and communication competences related also interaction with 
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families of these pupils (obtaining relevant information of the pupil’s situation not only 
within the school life but also after-school life adequately) and others. Wehlage (In 
O’Sullivan, Gilligan, 1997) believes that there are four values forming a teachers’ posi-
tive character and providing them with support for successful integration of socially 
disadvantaged pupils into the educational process. These are:
•	 acceptance of responsibility for pupils’ achievements;
•	 teachers’ belief in their practice and role;
•	 acceptance of the need of being persistent in relationship to these pupils who are 

frequently not ideal;
•	 manifestation of certain optimism and thus building on pupils’ strengths and posi-

tive aspects.

A teacher provides specific care, motivating and activating teaching methods and forms 
of education developing individual conditions of pupils and strengthening positive 
perception of a heterogeneous team (Ministerstvo školství, mládeže tělovýchovy, 2009).

The issue of teachers’ characteristics and their influence on education and perfor-
mance in education can be found in a number of researches. One of the best known 
above mentioned researches, focusing on the area of equal opportunities in educa-
tion, was conducted under the leadership of the American sociologist A. Coleman (the 
research report is frequently referred to as the Coleman report and is titled Equality of 
Educational Opportunity) in the 1960s in the USA. Beside others, this research focused 
on teachers’ characteristics, attitudes and their influence on education of socially dis-
advantaged pupils. (Sheerens 2004, p. 3) 

The issue of attitudes and their influence in general has been dealt with by many 
researchers; nevertheless highly specific researches in teachers’ attitudes to their pupils 
are less represented (e. g. Potměšil, 2010), researchers in teachers’ attitudes to pupils 
with social disadvantage are rather unique in the Czech environment. It is possible to 
assume on the basis of some conducted research surveys (e. g. Helus, Pelikán, 1984) 
that a teacher’s attitude can influence a pupil’s educational activities.

The contribution focuses namely on capturing differences in perception of con-
notative meanings of terms on the basis of an opinion that the role of a teacher in 
education of socially disadvantaged pupils is a complex issue of a multidimensional 
character because it is conditioned by many influences forming a complex. In this con-
text it is rooted in the research in attitudes in the educational process by J. Pelikán and 
Z. Helus (1984) who found out that teachers’ preference attitudes towards pupils influ-
ence indirectly the overall atmosphere in the class too, and influences back individual 
pupils as well teachers’ interaction with the particular class. A particular pupil and his 
or her conduct and behaviour is always confronted with the idea of an ideal pupil the 
teacher has subjectively created in the teacher’s consciousness (or subconsciousness) 
as well as other classmates. We believe that similarly to the above mentioned research 
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by J. Pelikán and Z. Helus (1984) (where pupils of a higher index of adaptability, pupils 
of a quieter, more silent nature, standing out due to their activity and temperament 
got better evaluations) pupils who stand out from the “average” in a way will be un-
dervalued. Such pupils may include also socially disadvantaged pupils (Kocourková, 
Šafránková, 2011). 

3	 Selected conceptual indicators from the perspective 
	 of semantic differential

3.1  Purpose of the research survey

A part of the research survey was focused on finding the difference in individual percep-
tion of conceptual indicators related to the area of education of socially disadvantaged 
pupils. A difference between the final semantic space of teachers in the Pardubice and 
Moravian-Silesian region was also observed. One of the indicators of social disadvan-
tage can be unemployment of parents and poverty arising from it. The selection of the 
research sample was intentional because the Moravian-Silesian Region is understood 
as one of the regions of the highest unemployment rate according to the data of the 
Czech Statistical Office, and thus it is possible to assume an increased number of socially 
disadvantaged pupils at schools. On the contrary, the Pardubice Region is a region of 
the sixth lowest unemployment rate in the Czech Republic in comparison with other 
regions. (Český statistický úřad, 2011) We assume that social characteristics of the re-
gions also influence the perception of particular conceptual indicators by teachers of 
the ISCED levels of education 1 and 2. The main objective of the presented part of the 
research survey was to find out in what way teachers perceive selected conceptual 
indicators related to the area of education of socially disadvantaged pupils.

The problem was defined by the question whether there were differences between 
teachers in the Pardubice Region and teachers in the Moravian-Silesian Region in what 
way they understood selected conceptual indicators related to the area of education 
of pupils with social disadvantage.

The hypothesis was defined as follows: There are differences between teachers in 
the Pardubice Region and teachers in the Moravian-Silesian Region in what way they 
understand selected conceptual indicators related to the area of education of pupils 
with social disadvantage.
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3.2  Semantic differential

Semantic differential is a specific method enabling to gain an insight into the individual 
meaning of terms in the respondents’ interpretation. (Pelikán, 2011, p. 144). What is 
characteristic of this method is the interconnection of psycholinguistics, psychology 
of perception and psychology of individual consciousness (Maršálová, et al., 1990). This 
method was elaborated by Ch. Osgood and his colleagues (G. J Succi, P. H. Tannenbaum) 
on the basis of many studies; they stated that every term can be perceived on the basis 
of three aspects (evaluation factor, potency factor, activity factor) defining the position 
f such conceptual indicator in the so-called semantic space.

Osgood worked on the assumption that a certain object has both a denotative 
meaning and a connotative meaning with an individual (Osgood et al., 1975). It is pos-
sible to determine the individual meaning of key terms and their semantic proximity 
by means of this method (Osgood et al., 1975). 

Despite the fact that semantic potential is regarded a method measuring attitudes3 
of an individual towards the given term by some authors; we are inclined to those 
authors who work on the assumption that this method cannot measure the conation 
of an attitude absolutely safely, and this is why we speak about partial components of 
an attitude, or about measuring of meanings (Nakonečný 1997, p. 100).

The principle of this method is similar to that of rating methods. Respondents re-
cord their opinions of assessed terms on several-points scales consisting of opposite 
adjectives (Chráska, 2007).

3.3  Characteristics of the research sample

The research sample consisted of teachers of elementary schools in the Moravian-Sile-
sian Region and the Pardubice Region. Church schools, schools established specifically 
for children with disabilities, alternative and international schools were not included 
in the sample due to our endeavour to capture the specifics of common elementary 
schools. All the schools on the ISCED levels 1 and 2 in the selected regions (according 
to the list in the registry of elementary schools updated on November 24, 2011) were 
addressed. The research tool was available in the electronic form on a created website. 
A request for filling in the particular items was addressed to teachers of elementary 
schools in the selected regions and a request of filling in the questionnaire was sent to 
headmasters of these schools at the same time. E-mail addresses of teachers and head-
masters of these schools were obtained from the directory of schools and educational 
institutions found by the Ministry of Education, Youth and Sports of the Czech Republic.

3 	  It is necessary to point out that attitude is a multidimensional subtle and difficult-to-be-captured variable 
consisting of cognitive, emotional and conative components (Katz, D., Stotland, E., 1959).
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A total of 399 elementary schools were addressed. 251 elementary schools from the 
Moravian-Silesian Region and 148 from the Pardubice Region were addressed. A total 
of 197 questionnaires were returned. The following table characterizes the number 
of respondents according to regions. The basic research sample consisted of teachers 
of elementary schools on the ISCED levels 1 and 2 in the Pardubice Region and the 
Moravian-Silesian Region in the Czech Republic. 

Table 1 
Number of respondents according to regions

Region ni fi

Moravian-Silesian 123 0.624
Pardubice   74 0.376
∑ 197 1

3.4  Conceptual indicators and their assessment

Thirteen basic conceptual indicators related to social disadvantage were stated in the 
realized research survey on the basis of consultations with elementary school teach-
ers and staffs of educational and psychological counselling centres. These conceptual 
indicators were: pupil with special educational needs, socially disadvantaged pupil, 
pupil of an ethnic minority, socially disadvantaged family, Roma, social disadvantage, 
inclusion, unstimulating family environment, homelessness, unemployment, poverty, 
culturally different environment and ethnic minority.

The respondents assessed the given indicators by means of 12 scales of semantic 
differential after being instructed to mark the field of the below mentioned polarity 
scales which most corresponds with their perception of the given term. Only one choice 
could be marked for each pair of polarities.
Evaluation factor: pleasant – unpleasant, beautiful – ugly, good – bad, bright – dark. 
Activity factor: rounded – angular, active – passive, fast – slow, sharp – dull.
Potency factor: coarse – soft, strong – weak, deep – shallow, heavy – light. 

The items of semantic differential were originally designed so that all the three fac-
tors (constructs) of individual perception of the selected terms by the respondents – the 
evaluation, activity and potency factors – were examined. 

The outcomes of all the respondents’ (n = 197) assessment in all the conceptual 
indicators were used for the basic verification of construct validity. The verification was 
conducted on the basis of a classic explorative factor analysis in which (contrary to the 
Osgood’s classic semantic differential) only two common factors were extracted. The 
content analysis in fact concluded that the scales pleasant – unpleasant, beautiful – ugly, 
good – bad, dark – bright measure the evaluation dimension and the scales slow – fast, 
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weak – strong, dull – sharp, heavy – light measure the energy dimension4; the rest of 
the scales was left as “factor-impure” out of semantic differential as well as the further 
processing of the outcomes. It was confirmed by the explorative analysis (just as stated 
by M. Chráska, 2007) that the activity factor is a considerably subtle construct that can 
be interpreted incorrectly. The energy dimension expresses in this case to what extent 
a term is related with “effort”, difficulties or activity.

3.5  Presentation of selected outcomes of the research survey

Differences among the ways of understanding of particular conceptual indicators in 
teachers in the Pardubice and Moravian-Silesian regions were verified by means of the 
Mann-Whitney U test as well as the Student t-test.

Table 2 
Mann-Whitney U-test (indicators 1–6)

Variable 

Mann-Whitney U test (DATA-working)
According to variables pol4-DOTDEM

Marked tests are significant on level p < .05000

Sum
of rank 
scores b

Sum
of rank 
scores a

U Z  Sign p Z (corr)
Sign p
(corr)

N 

ZSVP-h 7165.000 12338.00 4390.000 –0.41416 0.678760 –0.42170 0.673248 74
ZSVP-e 7542.000 11961.00 4335.000 0.55608 0.578157 0.56120 0.574660 74
SZV-h 7208.500 12294.50 4433.500 –0.30191 0.762722 –0.31162 0.755330 74
SZV-e 7016.000 12487.00 4241.000 –0.79864 0.424501 –0.81621 0.414379 74
ZEM-h 7096.500 12406.50 4321.500 –0.59092 0.554578 –0.61527 0.538376 74
ZEM-e 6744.000 12759.00 3969.000 –1.50051 0.133483 –1.56521 0.117534 74
SZR-h 7144.500 12358.50 4369.500 –0.46706 0.640461 –0.47712 0.633280 74
SZR-e 6772.000 12731.00 3997.000 –1.42826 0.153218 –1.46559 0.142760 74
ROM-h 7245.000 12258.00 4470.000 –0.20772 0.835445 –0.21091 0.832956 74
ROM-e 6788.500 12714.50 4013.500 –1.38568 0.165845 –1.43609 0.150977 74
SZ-h 7378.000 12125.00 4499.000 0.13289 0.894279 0.13515 0.892494 74
SZ-e 6960.500 12542.50 4185.500 –0.94185 0.346269 –0.98990 0.322226 74

Explanatory notes: h – evaluation factor, e – energy factor, ZSVP – pupil with special educational needs; 
SZV – socially disadvantaged pupil; ZEM – pupil of an ethnic minority; SZR socially disadvantaged family; 
SZ – social disadvantage.

4   	 The energy dimension shows what Osgood’s potency and activity factor show in total. (Chráska, 2007, p. 228)
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Table 3 
Mann-Whitney U-test (indicators 7–13)

Variable 

Mann-Whitney U test (DATA-working)
According to variable pol4-DOTDEM

Marked tests are significant on level p < .05000

Sum
of rank 
scores b

Sum
of rank 
scores a

U Z  Sign p Z (corr)
Sign p
(corr)

N 

INCLN-h 6848.500 12654.50 4073.500 –1.23086 0.218377 –1.29060 0.196843 74
INCL-e 6595.500 12907.50 3820.500 –1.88370 0.059606 –2.00496 0.044968* 74
NRP-h 7063.000 12440.00 4288.000 –0.67736 0.498179 –0.68952 0.490495 74
NRP-e 7440.000 12063.00 4437.000 0.29288 0.769616 0.29520 0.767840 74
BZD-h 7153.500 12349.50 4378.500 –0.44383 0.657165 –0.47113 0.637549 74
BZD-e 7515.000 11988.00 4362.000 0.48641 0.626678 0.49476 0.620773 74
NEZ-h 7004.500 12498.50 4229.500 –0.82831 0.407494 –0.83931 0.401297 74
NEZ-e 7682.500 11820.50 4194.500 0.91863 0.358291 0.93721 0.348654 74
CHUD-h 7441.500 12061.50 4435.500 0.29675 0.766659 0.29911 0.764858 74
CHUD-e 8114.000 11389.00 3763.000 2.03208 0.042147 2.09361 0.036295* 74
KOP-h 7580.500 11922.50 4296.500 0.65543 0.512194 0.73773 0.460679 74
KOP-e 7445.500 12057.50 4431.500 0.30707 0.758791 0.39885 0.690004 74
NM-h 7000.500 12502.50 4225.500 –0.83863 0.401675 –1.06100 0.288689 74
NM-e 6787.500 12715.50 4012.500 –1.38826 0.165058 –1.99558 0.045981* 74

Explanatory notes: h – evaluation factor; e – energy factor; INCL – Inclusion; NRP – unstimulating family 
background; BZD – homelessness; NEZ – unemployment; CHUD – poverty; KOP – culturally different 
environment; NM – ethnic minority.

Values of significance p < 0.05 are marked in Tables no. 2 and 3. Only three indicators 
(INCLUSION, POVERTY and ETHNIC MINORITY) demonstrated statistically significant 
differences among assessment of the conceptual indicators by teachers from the Mora-
vian-Silesian and Pardubice regions, namely in the energy dimension.
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Table 4 
T-test of students (indicators 1–6)

Variable 

t-tests; grouped:pol4-DOTDEM (DATA-working)
Group 1: b
Group 2: a

Mean
Pardub.

Mean
Morav.-Sil.

t df Sign p N
b

N
a

Std Dev b Std Dev a

ZSVP-h 3.891892 3.922764 –0.27190 195 0.785986 74 123 0.817280 0.743228
ZSVP-e 4.211712 4.135501 0.58274 195 0.560739 74 123 0.751608 0.961781
SZV-h 3.858108 3.843496 0.14033 195 0.888543 74 123 0.678790 0.724568
SZV-e 3.601351 3.646341 –0.39483 195 0.693398 74 123 0.596679 0.863613
ZEM-h 3.804054 3.835366 –0.27759 195 0.781624 74 123 0.818525 0.734002
ZEM-e 3.770270 3.850949 –0.65129 195 0.515625 74 123 0.774254 0.880060
SZR-h 3.530405 3.508130 0.19343 195 0.846826 74 123 0.786174 0.780746
SZR-e 3.468468 3.631436 –1.15890 195 0.247914 74 123 0.803188 1.036504
ROM-h 3.226351 3.260163 –0.25278 195 0.800707 74 123 0.930982 0.895914
ROM-e 3.824324 4.070461 –1.65711 195 0.099106 74 123 0.865758 1.086640
SZ-h 3.040541 3.004065 0.23619 195 0.813534 74 123 1.041129 1.054840
SZ-e 3.720721 3.783198 –0.44757 195 0.654959 74 123 0.673542 1.080531

Explanatory notes: h – evaluation factor; e – energy factor; ZSVP – pupil with special educational needs; 
SZV – socially disadvantaged pupil; ZEM – pupil from an ethnic minority; SZR – socially disadvantaged 
family; ROM – Roma; SZ – social disadvantage
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Table 5 
T-test of students (indicators 7–13)

Variable 

t-tests; grouped:pol4-DOTDEM (DATA-working)
Group 1: b
Group 2: a

Mean
Pardub.

Mean
Morav.-Sil.

t df Sign p N
b

N
a

Std Dev b Std Dev a

INCL-h 4.040541 4.086721 –0.30495 195 0.760732 74 123 1.026220 1.031240
INCL -e 3.570946 3.782520 –1.71304 195 0.088295 74 123 0.760227 0.883570
NRP-h 5.734234 5.899729 –0.96279 195 0.336847 74 123 1.253282 1.114513
NRP-e 5.111486 5.022358 0.45035 195 0.652960 74 123 1.456058 1.274356
BZD-h 1.711712 1.810298 –0.62449 195 0.533033 74 123 1.034157 1.095679
BZD-e 3.261261 3.173442 0.39623 195 0.692369 74 123 1.452726 1.537835
NEZ-h 2.047297 2.182927 –0.92705 195 0.355045 74 123 0.953253 1.018312
NEZ-e 3.797297 3.636856 0.75153 195 0.453243 74 123 1.260351 1.554128
CHUD-h 2.304054 2.313008 –0.05906 195 0.952967 74 123 0.910621 1.096097
CHUD-e 4.063063 3.525745 2.56028 195 0.011216 74 123 1.269806 1.512551

KOP-h 4.094595 4.135501 –0.37008 195 0.711725 74 123 0.761558 0.745157
KOP-e 4.081081 4.034553 0.56931 195 0.569803 74 123 0.477415 0.597403
NM-h 3.932432 3.975610 –0.46263 195 0.644145 74 123 0.412808 0.735727
NM-e 3.927928 4.037940 –1.41672 195 0.158160 74 123 0.350126 0.609881

Explanatory notes: h – evaluation factor; e – energy factor; INCL – Inclusion; NRP – unstimulating family 
environment; BZD – homelessness; NEZ – unemployment; CHUD – poverty; KOP – culturally different 
environment; NM – ethnic minority.

The more sensitive Student t-test confirmed the statistically significant difference in 
the assessment of conceptual indicators in teachers from the Moravian-Silesian and 
Pardubice regions only in one indicator (POVERTY), namely in the energy dimension. 

The outcome may be related to the difference between the regions in the number 
of socially disadvantaged persons (as well as the higher unemployment rate), and thus 
to the respondents’ different experience. It is evident from the table that the teachers 
from the Pardubice Region relate the term POVERTY to greater “demanding nature”, 
“difficulty” and “troubles”. 

The teachers from both the Pardubice and Moravian-Silesian regions perceive the 
term POVERTY “negatively” from the perspective of the evaluation factor in comparison 
to the other conceptual indicators. It is necessary to note that the evaluation factor 
characterizes the perception of the term on the basis of our primary evaluation (i. e. in 
the context of “the good” and “the evil”).
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A better idea can be got from the graphic image of semantic spaces of teachers 
from both the regions in Charts no. 1 and 2 based on the average evaluation of par-
ticular conceptual indicators what was verified also on the level of mode due to great 
sensitivity of the arithmetic mean for extreme values. 

Chart 1
Semantic space of teachers of the Pardubice Region
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Explanatory notes: ZSVP – pupil with special educational needs; SZV – socially disadvantaged pupil; 
ZEM – pupil from an ethnic minority; SZR – socially disadvantaged family; SZ – social disadvantage; 
ROM – Roma; NRP – unstimulating family environment; BZD – homelessness; NEZ – unemployment; 
CHUD – poverty; KOP – culturally different environment; NM – ethnic minority; INCL – Inclusion.
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Chart 2
Semantic space of teachers of the Moravian-Silesian Region

1,5 2,0 2,5 3,0 3,5 4,0 4,5 5,0 5,5 6,0 6,5

Evaluation factor

3,0

3,2

3,4

3,6

3,8

4,0

4,2

4,4

4,6

4,8

5,0

5,2

E
ne

rg
y 

fa
ct

or

ZSVP

SZV

ZEM

SZR

ROM

SZ INCL

NRP

BZD

NEZ
CHUD

KOPNM

Explanatory notes: ZSVP – pupil with special educational needs; SZV – socially disadvantaged pupil; 
ZEM – pupil from an ethnic minority; SZR – socially disadvantaged family; SZ – social disadvantage; 
ROM – Roma; NRP – unstimulating family environment; BZD – homelessness; NEZ – unemployment; 
CHUD – poverty; KOP – culturally different environment; NM – ethnic minority; INCL – Inclusion.

The data obtained from the respondents from both the regions are identical in the 
following. The highest values in the evaluation and energy factors in both the regions 
are demonstrated in the term UNSTIMULATING FAMILY ENVIRONMENT what seems 
surprising from our perspective because this term was evaluated as relatively positive 
(the evaluation factor) with an investment of relatively great energy (the energy fac-
tor). This situation can be explained by the fact resulting from the entire matter of the 
examined issue of education of socially disadvantaged pupils in the Czech educational 
environment because the definition, specifics and characteristics of unstimulating fam-
ily environment can be demanding for teachers from the diagnostic viewpoint; thus 
the high average value of both the factors can be explained by the assumption that 
teachers did not know “how to deal with the particular term”. It is apparent from the 
table that teachers perceive the terms INCLUSION and CULTURALLY DIFFERENT ENVI-
RONMENT relatively positively. The terms PUPIL WITH SPECIAL EDUCATINAL NEEDS, 
SOCIALLY DISADVANTAGED PUPIL and PUPIL FROM AN ETHNIC MINORITY and ETHNIC 
MINORITY are perceived neutrally up to slightly negatively from the viewpoint of the 
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evaluation factor. The term SOCIALLY DISADVANTAGED FAMILY was perceived more 
favourably in the evaluation factor by the respondents from both the examined regions 
in comparison to the above mentioned conceptual indicators, nevertheless more posi-
tively than the term ROMA and the term SOCIAL DISADVANTAGE; these are evaluated 
rather negatively by the respondents in comparison with the other terms. A relatively 
significant value difference can be observed in values of the above mentioned terms 
and the following terms which are evaluated more negatively by the respondents. These 
are the term UNEMPLOYMENT and POVERTY. The term HOMELESSNESS is perceived in 
the most negative way.

The term PUPIL WITH SPECIAL EDUCATIONAL NEEDS was labelled as the most “dif-
ficult”, “demanding” and “problematic” by the respondents from the viewpoint of the 
order of particular terms according to the average score in the energy factor related 
to change, effort, activity; in our opinion this is understandable because this group of 
pupils includes pupils with physical handicap, physical disadvantage and social disad-
vantage according to the Education Act (s. 16 Act no. 561/2004 Coll.). It is a large group 
of pupils whose education in the educational mainstream places specific demands on 
teachers. The terms CULTURALLY DIFFERENT ENVIRONMENT, ETHNIC MINORITY, ROMA 
and PUPIL FROM AN ETHNIC MINORITY are perceived similarly by the respondents and 
related to a relatively greater deal of energy. The terms SOCIAL DISADVANTAGE and 
POVERTY were given a similar score in the energy factor; the terms UNEMPLOYMENT, 
SOCIALLY DISADVANTAGED PUPIL and SOCIALLY DISADVANTAGED FAMILY relate to 
a somewhat smaller deal of energy. The term demanding the smallest deal of energy 
is HOMELESSNESS according to the respondents.

Conclusion

A teacher’s role in the area of education of socially disadvantaged pupils and surmount-
ing of their disadvantage is absolutely crucial. Partial outcomes of a research survey 
focused on partial aspects of attitudes in relation to education of socially disadvantaged 
pupils were presented in the contribution. 

Semantic differential used in the research survey enables a deeper insight in the 
individual understanding of particular terms related to the examined reality (in the case 
of the presented research survey in the area of education of socially disadvantaged 
pupils). (Pelikán, 2011, p. 149). The processing of the data obtained by means of this 
method enables us to gain a better insight in the teachers’ concept of the examined 
area from their point of view. 

The research survey was based on the assumption that there are differences be-
tween the respondents’ perception of terms related to education of socially disad-
vantaged pupils in the Pardubice and Moravian-Silesian regions. The starting point 
was especially sociocognitive theories documenting a great number of social factors 
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influencing the educational process in relation to a child. These factors can be e. g. the 
influence of classmates, teachers, pupils’ self-evaluation, their relationships to their 
parents, their cultural and social background – these can influence their relationship 
to education. (Bertrand, 1998)

The research survey demonstrated that the teachers from the Pardubice Region re-
late the conceptual indicator POVERTY to greater “effort”, “difficulties” than the teachers 
from the Moravian-Silesian Region. This situation may be conditioned by the fact that, 
beside others, teachers’ attitudes are influenced also by social environment in which 
they act and by their individual experience.

We believe that it is appropriate to focus on the role of teachers, their position and 
competences in relation to education of all pupils (this fact is even intensified in the 
case of education of socially disadvantaged pupils) because it is possible to search 
opportunities for an optimum support of teachers only on the basis of the definition 
and specification of the above mentioned facts; this is because according to the OECD 
study Teachers Matter (2005) it is the quality of teachers and their pedagogical work 
that is the most important factor influencing the students’ performance.
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