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Abstract

This paper presents empirical findings on knowledge concerning pupils with special
educational needs in primary school teachers. We identified the problematic areas as
those with confirmed weaknesses. We also pointed out teachers’ interest in education
in the field of special educational needs. The main finding was that teachers missed
some important information and knowledge of special educational needs in integrated
pupils, and methods of inclusion. The paper documents the need to continually im-
prove institutional education focused on pupils’ special educational needs. Especially,
increasing the quality of professional-methodological as well as generally-pedagogical
preparation of future educators as a key role is most demanded.
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Abstrakt

Clanek pfinasi empirické poznatky o znalostech u¢itel(i na,béznych” zakladnich $ko-
lach o Zacich se specialnimi vzdélavacimi potfebami.V praci jsme identifikovali oblasti,
kterych se nedostatky tykaly. Dale jsme poukazali na zdjem pedagogt o vzdélavani
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v oblasti specialnich vzdélavacich potieb. Hlavnim zjisténim bylo, Ze pedagoglm chy-
bi nékteré dulezité informace, poznatky o specialnich vzdélavacich potiebach inte-
grovaného zdka a zaclenéni. V praci jsme urcili oblasti, kterych se nedostatky tykaly.
Poukdzali na zadjem pedagogu o vzdélavani v oblasti specidlnich vzdélavacich potieb.
Prace dokazuje, Ze je tfeba neustale zlepSovat instituciondlni vzdélavani se zamérenim
na specialni vzdélavaci potieby zakl. Zejména zvysovat kvalitu odborné-metodické,
stejné i obecné pedagogické pfipravy pedagogu.

Klicova slova: celozivotni vzdélavani, specialni vzdélavaci potfeby, integrovany zak,
inkluze.

Introduction

According to the Institute of Information and Prognoses of Education (statistical data
on individual integration of pupils from 1996-2008, 2009 and 2012), inclusion of pupils
with special educational needs is becoming more and more common. This fact relates
very closely to work and awareness of teachers at primary schools.

In relation to the above, we would like to outline the current situation at common
primary schools and the level of teachers’ knowledge of special educational needs of
integrated pupils. Do teachers have sufficient information in the field of special educa-
tional needs? Are they interested in further education focused on special educational
needs of pupils? Are they capable of providing adequate conditions for pupils within
their school inclusion?

As stated in BoreSova, Vancova (2003), the rapid growth of findings and information
pool in all spheres of life makes it an obligation to enhance one’s own education in all
spheres and areas of human life. A person acquires fundamental information that is later
intensified and complemented by additional information. At present, acquisition of new
information is not exclusively tied to school education or to educational institutes but to
life-long or continuing education. It depends on each person whether he/she is able to
adapt and to what extent professionalism and personal growth is important for him/her.

We agree with the opinion expressed in the Memorandum of Long-life Educa-
tion (2001) that long-life education is not the only aspect of education in professional
preparation anymore; it must become one of many principles of providing additional
possibilities and participation in education in its most diverse contexts. We believe that
this vision should be materialized in the future.

The main objective is that this vision, to a sufficient extent within the system of life-
long education, facilitates access to new qualifications through prime-quality education
and with the support of complex consultancy services in the course of the entire life and
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thus contributes to maintaining the highest possible employment and to increasing
participation of the public in life-long education (Policy of Life-long Education, 2007).

Research

In general, it is expected that further education of teachers will result in deeper knowl-
edge of special educational needs of pupils. The outcomes of our research uncovered
weaknesses in awareness in this area but, on the other hand, showed sincere interest on
the part of teachers in improving the quality and quantity of their knowledge. Inclusion
is considered as a positive phenomenon in the today’s society and teachers are willing
to adapt to the new situation in respect to possible institutional education.

The research group consisted of 108 teachers from different primary school classes.
Of these, 87 educators (80.6 %) graduated from a faculty of teaching and 20 educators
(18.5 %) graduated from other faculties, most frequently faculties of arts. In some cases
there were teachers who did not have any pedagogical education. It is generally known
that, at present, young graduates from faculties of teaching find jobs more often in
branches that are more favourable financially.

We found that the quality and quantity of knowledge in educators depended on
the age of the respondents. Younger teachers probably attended a subject focused
on special educational needs during their studies and, consequently, their knowledge
(quality- as well as quantity-wise) in the given issue was at a higher level. In general, we
believe that teachers have merely basic information on pupils with special educational
needs, probably based on direct experience in the school environment. Also, teachers
do not follow professional literature.

At most primary schools (65.7 %), there are at least one or two students with special
educational needs. We believe that teachers’ direct experience influences their evalu-
ation of “the easiest and the most difficult” integrable pupils and, in the end, also the
numbers of integrated pupils in a class. We are not sure whether certain questions
(What is, in your opinion, an optimal number of pupils in a class including also pupils
with special educational needs?) were understood correctly. Based on the responses,
it is obvious that teachers do not know how the presence of a pupil with special edu-
cational needs affects the total number of pupils in a class when interpreted from the
perspective of legal stipulations.

This happens despite the fact that 53 % respondents teach a class with an integrated
pupil and, thus, have personal experience. We learnt from the responses that the quality
and quantity of related information were only superficial, and we believe that this can
be caused by various circumstances, such as moral and financial motivation, overexer-
tion of teachers, and non-existent adequate education activities.
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Older respondents, aged between 36 and 59 years, showed lack of interest in fur-
ther education because they consider it unnecessary due to early retirement and/or
termination of their teaching carrier.

It is highly probable that the level of knowledge in the area depends on one’s
achieved level of education; however, maybe even more, it can also be subject to the
teachers’ qualification. In our research, we monitored 20 respondents (18.5%) who
graduated from faculties different from faculties of teaching. Awareness of the issue
is at the lowest level in such respondents when compared to qualified professionals.

When evaluating pupils with special needs, it was clearly evident that teachers
(75 %) placed only those pupils into this group that had health impairments and learn-
ing and behavioural disorders. They failed to realize that this group also includes tal-
ented children and children from minorities.

We also deduced that teachers demonstrated problems with the terminology of
individual disorders and impairments, and we very frequently encountered incorrect
and colloquial terminology.

We also found out that teachers were interested in such education but it was highly
conditioned by the fact whether such a pupil was/would be in their class (34.3 % re-
spondents). On the other hand, only 17.6% of the respondents showed no interest
in such further education. We assume that it is necessary to register this interest and
provide the necessary support. However it is certain that this percentage of interest in
further education shall be dependent on the length of the training, the contents, the
demandingness, etc.

In line with the new trends and tendencies constantly reflected in recent pedagogy,
the need and requirement for continual education is obvious, and we believe that this
is one of the reasons for the interest of teachers in further education.

Table 1
Division of respondents by interests in institutional education with focus
on special education

Number %

1. 16 14.8 Legend to the table

2. 3 2.8 1 yes,in every case

3. 11 10.2 2 yes, only in case of working hours

a 17 157 3 yes, !n case of expensc.es being covered
4 yes, in case of my carrier

5. 37 343 and financial promotion

6. 19 17.6 5 yes, in case such a child attends

7. 5 4.6 our school
6 notatall

N 108 100 7 noresponse
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It is encouraging to find that, despite differing motivation criteria, there is evident
interest in further education. Educators feel this need due to the increasing number of
integrated pupils as shown in real-life practice of primary schools.

Conclusion

In our paper, we concentrated on the level of knowledge of the subject of special
educational needs and inclusion in teachers at primary schools.

We found that the knowledge of primary school teachers about pupils with special
educational needs are merely superficial and are based on direct experience of teachers,
hardly at an adequate professional level. The principal finding was that the teachers
missed some important information and knowledge about special educational needs of
an integrated pupil. This work aimed at identifying such areas, which are most affected
by the prevailing weaknesses. We identified teachers'interest in further education in the
field of special educational needs. Our work proves that it is important to continually
enhance institutional education focused on the special educational needs of pupils,
especially to increase the quality of professional-methodological as well as generally-
pedagogical preparation of future educators. Teachers have only basic information of
inclusion and integrated pupils resulting from their assumptions, without personal
contact with individual handicaps. Despite these facts, teachers are well aware of the
shortcomings in their knowledge and show interest in further education in this area
because, as stated by the teachers themselves, integration of pupils with special needs
is an every-day experience now. We managed to give answers to all posed questions.

Nevertheless, we would like to refer to certain limitation of our findings. One pos-
sible factor, which reduces generalization of all teachers, is the fact that our results
express exclusively the opinions of teachers that were actively teaching in the course
of the realization of our research. Each year, however, a number of teachers leave the
school professional environment due to retirement or change of profession, and these
are replaced by new graduates with their own opinions, knowledge and information.

As a consequence of insufficient information in the area discussed, we cannot be
sure whether teachers understood all terms and questions in the questionnaire cor-
rectly. At the same time, we are unable to interpret the honesty of some responses in
respect to the pressure of new thoughts and to responses that are socially expected.
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